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Background to the 
telemovie Anzac: 
Tides of Blood

This 90-minute telemovie is the latest – but undoubt-
edly not the last – film about Australians and New 
Zealanders at war. The film has a particular focus on 
the Australian and New Zealand Army Corps (ANZACs) 
in the First World War, but it also places the participa-
tion of Australia and New Zealand in wartime in context, 
from the Boer Wars in the late nineteenth century to 
current conflicts in the Middle East.

Anzac: Tides of Blood is a production of Frame Up Films 
(New Zealand) and Essential Media and Entertainment 
(Australia), funded by Screen Australia, New Zealand 
On Air and the New Zealand Film Commission. This 
cross-nation team is what makes this film differ-
ent from most other films about the ANZAC 
legend in that it gives a strong New 
Zealand voice and representation of its 
participation in wars, instead of the 
more usual Australia-centric perspec-
tive. (It is worth noting that it is only 
over the past couple of decades that 
Australians and New Zealanders 
have come to acknowledge in recent 
historical writings a Turkish view of 
Gallipoli.)

The second ‘across-the-ditch’ difference 
about this film is that it is presented and 

narrated by well-known actor Sam Neill, who was originally 
from New Zealand but now lives between New Zealand 
and Australia. Sam Neill confronts the ANZAC centenary 
though the lens of his own family war stories, which are 
both very personal but also representational of the ‘typical’ 
digger.

The film is timely, given the significance of 25 April 2015 as 
being one hundred years since the landing at Gallipoli in 
Turkey during World War One.

All countries have their shared legends, myths, icons and 
stories that bind and distinguish its people. Some people 
call this national identity. Some people look to the distant 
past for their stories, whereas others, sometimes forming 
new countries, look to the future.

Where does New Zealand fit into this national storytell-
ing? What do our multicultural communities today look 
to for commonly shared experiences and traditions?

Ask many New Zealanders about the most known figure in 
their short history and the answer is probably Sir Edmund 
Hillary, the conqueror of Everest with Tenzing Norgay. How 
does he and his achievement fit in with the way we see 
ourselves today? What do you know about Hillary’s work 
after he climbed Mt Everest? Why would we choose such a 
person?

New Zealand is officially a bicultural society and increasingly 
a multicultural one. Does this affect the way we choose fig-
ures of national importance? Should it? What characteristics 
should an ‘iconic’ person have?

Ask many New Zealanders about the most significant event 
in our short history since the British came to stay and the 
answer is probably the story of the ANZACs at Gallipoli. 
This event, about to be commemorated in its centenary year, 
is the story of a defeat at war. So why would we choose this 
event as our most memorable historical moment?

To what extent is the story of the ANZACs at Gallipoli the 
most significant event in the history of New Zealand?

Intended Viewers
This is a both a very personal and 

issues-based telemovie that includes 
some graphic war scenes. It is suitable for 

Grade 6 students in primary schools and all 
levels of secondary students. A wide range of very 
important social and cultural issues are raised that 
are of interest and relevance to all students. Many 

of these cross-curriculum issues are included 
in the New Zealand national curriculum 
(see below). Teachers are advised to view 

the telemovie first before using it as a 
teaching and learning resource with 

students.

SAM NEILL IN ISTANBUL

LIJSSENTHOEK MILITARY CEMETERY, BELGIUM 

(all photos by Tim Small unless otherwise stated)
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Some Key Issues and 
Concepts Explored in 
Anzac: Tides of Blood

•	 What is a myth, a legend, a traditional story, a 
national folklore?

•	 Why do all countries have these as a central part 
of their national identity?

•	 Why do countries/people go to war?
•	 Why are stories of wars or conflicts sometimes an 

important part of national identities?
•	 How important is the ANZAC story to the 

national identities of both New Zealanders and 
Australians?

•	 How can wars and conflicts – both national and 
personal – be avoided?

Curriculum Links
Anzac: Tides of Blood specifically explores the 
impact of war on a nation’s psyche or identity. While 
the major focus is on World War One and the Gallipoli 
campaign, the film also examines (more briefly) the 
impact of other wars, including World War Two, the 
Cold War, the Vietnam War and current conflicts in 
the Middle East.

Synopsis of the film

From a number of international locations, 
the actor Sam Neill, living between New 
Zealand and Australia for thirty-five years, 
confronts the enduring power of the ANZAC 
story through the lens of his own family’s 
military traditions.

Using personal and archival records, images 
and film footage, Sam Neill examines the 
not infrequent clash between myth and fact 
and the impact the ANZAC story has had 
upon both Australia and New Zealand.

This is not a straight historical film. Rather, it 
is a very personal story of one man’s family’s 
military traditions. Using this poignant and 
intimate lens, Neill examines the much 
broader issues of horrors of war and in 
particular how one event in one war has 
become a controversial enduring focus of 
our national identity.

There is no doubting the stance of Sam 
Neill, the narrator. The ANZAC story is one 
of ‘military catastrophe’, ‘a bloody defeat’, 
‘a disaster’ and a ‘foundation myth’. 
But, for him, it is also about the horrors 
of war suggesting the universality of our 
need to remember in ways that may offer 
redemption.

SAM NEILL IN WAIKOUAITI
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There are many issues in the film that are of universal interest 
and concern and we are left in no doubt about the narrator’s 
and the filmmakers’ attitudes towards war. Some immediate 
cross-curriculum connections that can be made to topics 
and issues examined by New Zealand students include:

•	 the place of war in the history of New Zealand and 
Australia;

•	 the making of myths and legends;
•	 the ethics and morality of war;
•	 the reporting of war in the mass media;
•	 the politics of war (and peace);
•	 how war is represented in the arts and culture of a nation;
•	 the interconnections between nationalism, patriotism 

and citizenship.

The New Zealand national curriculum identifies five key 
competencies:
•	 Thinking
•	 Relating to others
•	 Using language, symbols and texts
•	 Managing self
•	 Participating and contributing

Anzac: Tides of Blood offers a very useful cross-curriculum 
vehicle to enhance these competencies, to encourage 
students to engage with communities, to further positively 
acknowledge the bicultural foundations of New Zealand 
and to actively consider the future focus of New Zealand’s 
national values and aspirations.

The curriculum areas that this film can be related to 
include:
•	 Social Sciences
•	 English
•	 The Arts
•	 Technology

The telemovie explores many key concepts that are central 
to these curriculum areas, for example cause and effect 
(History), identity and story (English), and connections (the 
Arts).

The open-ended nature of this telemovie encourages 
students to actively and purposefully engage with their 
learning, requiring evidence-based reflective thought and 
action, and finally to appreciate the complexities of making 
a judgement – and having an opinion about – a significant 
event in the history of New Zealand.

This telemovie is an excellent teaching and learning re-
source for further developing students’ capacity to con-
tribute to a socially just society. The film explores several 
issues central to the human rights of all of us – personal 
safety, shelter, social equity, individual freedoms and eq-
uitable distribution of goods and services. These are very 
pertinent to the above goals of the national curriculum, be-
ing linked to the development of problem solving skills and 
the clarification of personal values for the common good.

GUY BRIDGEMAN ON A STRETCHER AT GALLIPOLI

SAM NEILL AT GRANDFATHER’S (BOB INGHAM) GRAVE

IN LIJSSENTHOEK MILITARY CEMETERY, BELGIUM
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Before viewing Anzac: 
Tides of Blood
Being well informed about a number of factual 
details and issues before viewing the telemovie 
enables students to both enjoy the film more and 
to be prepared to later discuss a range of issues 
in a more systematic way.

1 Context and Background Causes 
of World War One (1914–1918)

•	 Many students may not have even heard of World War 
One or know when it occurred, where it occurred, why it 
occurred or which countries were involved. Depending 
on the year level, some background investigation into 
these aspects of the war will greatly enhance the stu-
dents’ understanding and enjoyment of the film.

•	 Students need to be able to locate the major loca-
tions were the war took place, so some class map 
work is useful. As most of the film is about the Gallipoli 
campaign, locating this area is important. Using old 
maps of the beginning of the twentieth century will also 
be useful to understand the concept of ‘empire’, the 
amount of territory claimed by various empires, and 
the obligations and responsibilities felt by members of 
various empires. A discussion of the original basis of 
empires and the demise of empires would also be use-
ful as a background to a number of subsequent wars.

•	 Draw up a two-column list of the countries who were 
allies and the countries who were fighting each other.

•	 Only a few minutes into the film, ‘ANZAC’ is mentioned, 
so an investigation into the full meaning of ANZAC is 
needed, together with a brief explanation about why 
such an alliance was formed.

•	 An understanding of the context of a ‘world war’ needs 
some investigation. In other words why is this war 
called World War One?

•	 Finally, discuss the notion that the causes of all wars 
are complex with multiple reasons and that ‘ordinary’ 
men and women do the fighting. Hopefully students 
can begin to appreciate the complexities of all wars 
and empathise with the actual participants and those 
other people who are also affected.

2  Myths and Legends

•	 Using Google and other resources, investigate the 
meaning of ‘myths’ and ‘legends’. Do they have the 
same meaning?

•	 Explore some myths and legends. Do students discuss 
myths and legends in their homes? Have they read 
or heard of any? Investigate some Maori myths and 
legends.

•	 Having read and discussed several examples of myths 
and legends, draw up a list of the characteristics of 
myths and legends. How do they differ from other 
stories?

•	 Why do most, if not all, communities have some myths 
and legends? Investigate some myths and legends 
from other countries. Are there myths originating in 
America? In Japan? In New Zealand? Can myths be 
transported from one location to another?

SAM NEILL AT AUSTRALIAN WAR MEMORIAL 1 (PHOTO JON LOVE)

SAM NEILL AT ANZAC COVE, GALLIPOLI 

SAM NEILL AT TRAFALGAR SQUARE, UK
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4 ANZACs and the Gallipoli 
Campaign (1915)

•	 The film begins with an sweeping aerial view of ANZAC 
Cove. Make a list of the images. What is your initial im-
pression of the location? What messages do you think 
the film makers are trying to make about the location? 
Describe the location of this war zone as seen today 
and compare this view with the many archival scenes 
in the film taken during the fighting.

•	 Initially, the young troops leaving New Zealand and 
Australia and thought that they were headed for 
Europe. How much training in warfare had they had? 
When Turkey entered the war joining Germany the 
ships were redirected to Egypt where ANZAC soldiers 
underwent training. How does the film show the be-
havior and attitudes of the ANZAC soldiers? List some 
examples given in the film about these behaviours and 
attitudes. Some people argue that the attitudes formed 
by soldiers during this time, for example ‘mateship’, are 
the foundations of a national character. To what extent 
do you agree with this assessment?

•	 Who made the decision to land soldiers by sea at 
Gallipoli? Who was Winston Churchill? What role did 
the New Zealand Government have in this decision?

•	 Why was this particular location chosen as the invasion 
point?

•	 Why was the decision made to invade Turkey?
•	 Who were the prime ministers of New Zealand and 

Australia in 1915?
•	 Using the images from the film, the internet and other 

resources, investigate the strategies and technologies 
that both sides – Turkish and ANZAC – used during the 
Gallipoli campaign.

•	 Why was it almost inevitable that the landing at 
Gallipoli in preparation of fighting the Turkish forces 
would be a ‘bloody stuff-up’?

•	 With so many soldiers dying on the battlefields, how 
did both sides manage their dead comrades?

•	 In terms of numbers, it is mindblowing to consider 
40,000 male soldiers left by ship from Albany in 
Western Australia. Also, 17,000 horses were shipped to 
the battlefields. How useful were the horses at Anzac 
Cove? What does the bringing of horses to Gallipoli 
indicate about the extent of information about the 
battlefield?

•	 The number of soldiers killed during the Gallipoli 
campaign was huge. It is estimated that 2700 New 
Zealand soldiers were killed at Gallipoli, along with 
8000 Australian soldiers. (Keep in mind that the United 
Kingdom had three times the number of soldiers killed 
than New Zealand and Australia combined, and that 
the total number of ANZAC soldiers killed during the 
whole of World War One was 80,000.) Why do you 
think we do not, even today, have a complete list of 
soldiers who were killed during World War One?

•	 From the comfort of our classrooms, in trying to think 
about an event that happened 100 years ago, the enor-
mity of loss of life and the very personal experiences of 
individual soldiers can be very difficult to imagine. The 

3 The Narrator and  
Attitudes to War

Anzac: Tides of Blood uses a narrator to tell the story.

•	 Why do you think a narrator was used to tell this 
story? What might have been other options to 
present the story?

•	 The narrator is Sam Neill. Although an under-
standing of his acting background is not central 
to enjoying and understanding of the film, do a 
Google search to investigate his acting and per-
sonal credentials for this film.

•	 Why was Sam Neill chosen as the narrator of the 
film? What is his connection to the ANZAC story? 
Was this a good choice?

•	 Why do you think the title of the film, Anzac: 
Tides of Blood, was chosen? To what extent is it 
an appropriate title?

•	 What is his attitude to war and specifically to the 
ANZAC legend? When viewing the film draw up a 
list of the words he uses to describe the Gallipoli 
campaign.

SAM NEILL AT AUSTRALIAN WAR MEMORIAL (PHOTO JON LOVE)
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many visual images from the film go some ways for us 
to empathise with the brutality of war. Music can also 
help our imaginations. In April 2015 Neil Finn released 
‘Blue Smoke’, a song originally recorded in 1940. What 
is the significance of this song and its new release? 
How does this song differ from other ‘war songs’ you 
know? Why did Finn donate a portion of sales to the 
RSA?

•	 What is the RSA? Who is eligible to be a member? 
Invite a member of your local RSA branch to your 
school to talk about the ANZAC tradition.

5 The Mass Media and Controlling 
‘the Narrative of War’

It is sometimes said that the war in Vietnam was the first 
televised war, whereby we could watch an actual war in 
action from the comfort of own living room. We are now 
not surprised to watch our prime ministers on television 
visiting actual war zones. However these technologies 
were not known at the beginning of the twentieth century, 
so the reporting of wars was often slow and inaccurate.

•	 Investigate what technologies were available during 
World War One to communicate news from the war 
front.

•	 What is the meaning of ‘propaganda’? How does it dif-
fer from factual reporting of events and news?

•	 From the beginning of the war, participating govern-
ments (including the New Zealand and Australian 
governments) used propaganda to report the progress 
of the war. Using examples from the film, demonstrate 
the use of propaganda and compare it with what we 
now know about the reality.

•	 Investigate the forms of propaganda that were used 
during the conscription debates. Why was propaganda 
used? What evidence can you discover to support the 
view that it was effective?

•	 Select one form of propaganda and create your own 
example to show to your class.

6  Discrimination and War

The film portrays the sense of adventure and excitement 
that many young men felt when they volunteered to fight 
in World War One; they had an image of war as being like 
‘cowboys and Indians’ and that they thought that they 
would be ‘home by Christmas’.

•	 What other reasons might have motivated young men 
to volunteer? Do you think that there may have been 
some social pressure to volunteer? Why? How old did 
young men have to be to be accepted as volunteers?

•	 In spite of the Treaty of Waitangi, signed in 1840 be-
tween the Crown and Maori, Maori were later dispos-
sessed of much of their lands. This resulted in the New 
Zealand Wars that occurred sporadically throughout 
the country from 1845–1872. One consequence was 
that defeated iwi had their lands confiscated. How 
did this affect Maori attitudes towards volunteering in 
World War One?

•	 What was the attitude of the Australian government 
to potential Aboriginal volunteers? What do you think 
were the reasons for this attitude? Investigate the 
participation of Indigenous Australians as soldiers dur-
ing World War One and in later conflicts, including in 
Vietnam and Afghanistan.

•	 Why were Indigenous Australians who fought in the 
Australian armed forces refused entry into local RSL 
clubs?

•	 Investigate the role of the Maori peoples in World War 
One. Were they permitted to perform as front-line 
soldiers? How and why do you think this was a differ-
ent policy to that of Indigenous people in Australia? 
How did Maori people react to the later policy of 
conscription?

•	 Maori soldiers were initially grouped into one 
Contingent and consigned to garrison duty in Malta. 

SAM NEILL AT AUSTRALIAN WAR MEMORIAL (PHOTO JON LOVE)

SAM NEILL IN ISTANBUL, TURKEY
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Later, they were brought to the front line in time for 
Chunuk Bair. What was the reason for the change of 
policy?

•	 What role did Maori peoples subsequently play on 
the Western Front in World War One? To what extent 
was this participation different from that of Indigenous 
Australians? How do you explain the differences?

•	 To what extent, in the much longer term, did these acts 
of discrimination unknowingly contribute to changes in 
attitudes about gender and racial equity?

7  The Enemy – ‘We had no personal 
feeling against the Turk’

As is probably expected from the propaganda during the 
war, New Zealanders and Australians had very limited 
knowledge about the Turks. They were the enemy. This 
was a proper war to end an aggressive enemy’s attempts 
to rule the world. We were part of the British Empire with 
responsibilities of membership.

•	 What evidence is there in the film that the ANZAC sol-
diers did not personally dislike the Turkish soldiers?

•	 Here is one comment by Fred Dill of the Auckland 
Mounted Rifles about the Turkish soldiers:
We found the Turks clean fighters. We had quite a 
respect for him. When we saw him when he was in the 
army we tried to kill him. But we had no personal feel-
ing against the Turk.

•	 Using references about the Gallipoli campaign in your 
library, investigate the extent of information written 
from a Turkish perspective.

•	 What is the relationship between Turkey and New 
Zealand/Australia today?

•	 As part of the treaty ending World War One, the British 
Empire gained permanent access to four square 
kilometres of the Gallipoli Peninsula. Investigate how 
Turkey remembers the Gallipoli campaign today.

•	 Explore the possibility of inviting a member of the 
Turkish community to your class to talk about the 
Turkish experience during World War One and the 
remembering of the Gallipoli campaign.

•	 Mustafa Kemal, known as Ataturk (Father of the Turks), 
who served at Gallipoli and later became founding 
President of Turkey, said in 1934, ‘After having lost 
their lives on this land they have become our sons as 
well’. What does this suggest to you about the rela-
tions between New Zealand/Australia and Turkey after 
the war?

8  War Memorials

Almost every country builds statues/monuments/memori-
als/plaques of some event of their history that demon-
strates that they are ‘winners’. What about in New Zealand 
and Australia? 

Soon after the end of World War One in 1918, communities 
in New Zealand and Australia (as well as in Turkey) began 
to consider ways that the soldiers who fought in World War 
One, and the Gallipoli campaign in particular, should be 
remembered. The film suggests that various types of me-
morials were built, using funds raised by local communi-
ties. The style, size and design of the memorials were also 
decided by local communities, and that this is why there is 
a range of designs.

•	 The film notes how in 1993 an unofficial and intimate 
memorial remembering Indigenous men and women 
who fought in wars was built in some bushland near 
Canberra. What does the timing of building the memo-
rial, as well as the memorial’s style and location, sug-
gest to you about how both Indigenous Australians and 
other Australians feel about remembering the contribu-
tion of Indigenous peoples to wars?

•	 Are there any public memorials to Maori soldiers from 
World War One? Are there any memorials to those who 
died in the New Zealand Wars from either side?

•	 As a class activity, investigate the location of various 
forms of war memorials in your local area. Draw up a 
list of the types of memorials.

•	 Why do you think that there are different designs and 
types of memorials? What does this suggest about the 
local communities in which they are built?

•	 Form a small group and closely examine your local me-
morials. Look not only at the type of memorial but also 
note the words written on the memorial, the construc-
tion materials, where it is located and the visual mes-
sage given. If soldiers are included, note their stance, 
clothing and facial expressions.

•	 Make a sketch of your memorial to show other stu-
dents in your class.

SAM NEILL AT THE SOLDIERS MEMORIAL IN OTAGO, NEW ZEALAND
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•	 Investigate if your chosen memorial is only about World 
War One, or if it is also in remembrance of other wars. 
If so, list the wars.

•	 Take photos of your local memorials and make a col-
lage to display in your classroom.

•	 If your memorial has the names of soldiers who died 
during a war, count the number of names and record 
the number for each war. Look for evidence of soldiers 
who might have been born in other countries. Are there 
any female soldiers named on the memorial?

•	 Is your memorial well maintained? Who maintains the 
memorial?

•	 Is this the first time you have closely examined your 
local memorial? As a class, discuss your personal ‘rela-
tionship’ with your local memorial.
o All major cities in New Zealand and Australia have 

an official war memorial. What is the name of the 
official monument in your nearest major city? Have 
you visited your city building? What do you notice 
about the size of the building and its design? To 
what extent would you call these buildings ’secular 
temples’, as they are called in the film.

o Why do you think the New Zealand government 
has invested so little in the national memorial 
in Wellington in comparison with the Australian 
government’s investment in the War memorial in 
Canberra and its Department of Veterans’ Affairs? 

Does this reflect a different attitude to our war 
losses between the Anzac partners?

•	 What do you now think about the value or importance, 
if any, of war memorials? Do they serve any purpose?

•	 Should local communities continue to build memorials, 
for example for soldiers who died in the war in Vietnam, 
or in Afghanistan?

9  Celebrating ANZAC Day

In 2015, New Zealanders and Australians will be celebrat-
ing the centenary of the Gallipoli campaign.

•	 On what date do we remember Anzac Day?
•	 Does your school remember Anzac Day with some 

form of ceremony? Why does it do this? Who organ-
ises the ceremony? Invite the principal to your class to 
discuss the school’s attitude to Anzac Day.

•	 What happened on this day during World War One, 100 
years ago from 2015, that we remember?

•	 How is Anzac Day remembered in your town/city?
•	 The film refers to poppies growing in some former 

battlefields. How are poppies still a symbolic part 
of Anzac Day? Who benefits from the sale of the 
poppies?

SAM NEILL AT GRANDFATHER’S GRAVE IN LIJSSENTHOEK, BELGIUM

LIJSSENTHOEK MILITARY CEMETERY, BELGIUM SAM NEILL LIJSSENTHOEK MILITARY CEMETERY, BELGIUM
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•	 What do you and your family and friends do on Anzac 
Day?

•	 Have you ever been to an Anzac Day ceremony?
•	 Here are some words that Sam Neill used in Anzac: 

Tides of Blood to describe the Gallipoli campaign:
‘Our bloody defeat’
‘Military catastrophe’
‘A disaster’
‘Inglorious’
‘A bloody stuff-up’

•	 What does Anzac Day mean to you, and is it a day that 
we should be remembering or celebrating?

10 
 New Zealand and other wars

Remember that the Gallipoli campaign was just one battle-
field of World War One and that many more New Zealand 
and Australian soldiers died on other battlefields in Europe. 
Apart from their financial and industrial contribution, the 
Anzac partners provided the greatest military contribution 
of all the British dominions and also suffered the greatest 
casualties.

•	 Using information from Anzac: Tides of Blood, the 
internet and other resources, investigate and list the 
number of wars New Zealand armed forces have par-
ticipated in since the end of World War One.

•	 Are members of our armed forces short-term volun-
teers, have they been conscripted, or are they career 
members?

•	 Who is eligible to join our armed forces?
•	 Try to find advertisements on TV about armed forces 

recruitment. What persuasive strategies are used to 
encourage people to join?

11  25 April 2015: The Centenary 
of the landing at Gallipoli

This year, 2015, marks the centenary of the Gallipoli cam-
paign. You may have noticed many celebrations and ways 
of remembering the event have been planned.

The material and resources included so far in this study 
guide will be useful to you in considering the significance 
of Anzac Day as a New Zealand cultural icon. To assist 
you further in forming an opinion, the following materials 
and activities have been included to help you think about 
the very broad manifestations of how Anzac Day is already 
embedded in our culture.

•	 Investigate how the centenary will be remembered in 
your local area.

•	 Examine TV programs as we approach 25 April and, 
as a class exercise, use TV guides to count and name 
the number of programs that focus on Gallipoli and the 
ANZAC tradition.

•	 In May 2014, the New Zealand Symphony Orchestra 
(NZSO) presented a special concert called ‘We 
Remember: Music, Mateship & Memories’ to com-
memorate the centenary of World War One. 
See <http://www.nzso.co.nz/concerts/concert/we-
remember/>. 
In April 2015 the NZSO presented the special concert 
‘Spirit of Anzac: Letters from the Front’ to commemo-
rate the Anzac Centenary. 
See <http://www.nzso.co.nz/concerts/concert/spirit-
anzac/?gclid=CLmujNyh-cQCFRWTvQodQWoAkA>.

•	 The government says only 2000 New Zealanders will 
be allowed to attend the 100th anniversary Anzac Day 
dawn service in Gallipoli. 
 
(Transcript from World News Australia Radio) 
The decision to restrict those able to attend the service 
at North Beach has been made despite huge numbers 
of people booking tours to travel to Turkey for the com-
memorations. In 2015, record numbers are expected 
to travel to the peninsula in Turkey’s northwest to pay 
tribute to the over 10,000 ANZACs killed during the 
eight-month campaign against Ottoman forces. The 
federal government says North Beach, where the dawn 
service is held, can safely hold 10,500 people. 8,000 
Australians will be permitted to attend the 2015 service, 
as well as 2,000 from New Zealand, with the remaining 
500 places filled by official guests. The Government will 
decide on the allocation of tickets to the dawn service 
through a ballot, but the details of the selection process 
have not yet been revealed.

The Government says there are almost one million 
people who may be able to trace a direct family link 
to the soldiers who fought in Gallipoli in 1915. Despite 
the campaign’s failure, the Anzac spirit forged during 
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the fighting became pivotal to creating New Zealand’s 
national identity. April 25 is a day to think about New 
Zealand nationhood.

•	 The film claims that:
•	 Political leaders have reinvented the ANZAC spirit for 

their own political ends
•	 Gallipoli grows more distant every Anzac Day
•	 The two ANZAC partners are no longer together
•	 Present-day soldiers are ‘shaped by ANZAC’
•	 Attendance at ANZAC services have greatly increased, 

particularly among young people
•	 The heyday of ANZAC was in the 1950s
•	 The ANZAC legend focuses on the ‘sacrificial soldier’, 

with other soldier groups being less remembered
•	 That ANZAC grows to fill a void as the major event in 

our nation’s history
•	 World War One was ‘murder on an industrial scale’ 

(80,000 New Zealand and Australian soldiers died and 
there were 200,000 casualties in total)

Some other useful 
resources

Websites
<http://www.nzhistory.net.nz/war/anzac-day/

introduction> and <http://www.anzac.govt.nz>  
– Anzac Day

<http://www.teara.govt.nz/en/new-zealand-identity>  
– New Zealand identity (and where Anzac Day fits 
into this)

<http://www.nzhistory.net.nz/war/first-world-war> 
– New Zealand in World War One

Film
War Horse (Steven Spielberg, 2011)
Gallipoli (Peter Weir, 1981)
See <http://www.nzonscreen.com/collection/world-

war-one> for films that include the story of New 
Zealand’s involvement in World War One.

Music
Elton John, ‘All Quiet on the Western Front’, Jump Up, 

1982
John McCutcheon, ‘Christmas in the Trenches’, Winter 

Solstice, 1984
Books

Erich Maria Remarque, All Quiet on the Western Front, 
1929 (made into a film of the same name in 1930).

Christopher Pugsley, Gallipoli: The New Zealand Story, 
Libro International, 2014

H. Broadbent, Defending Gallipoli: The Turkish Story, 
MUP, 2015

Art
Australian artist Sydney Nolan has several hundred war 

paintings at the National War Museum in Canberra.
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